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Pupil premium strategy statement 2022-23                         
– St Ignatius College 

 

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  1100  

(856 excluding sixth form) 

Proportion (%) of pupil premium eligible pupils 22%  

(31% excluding sixth form) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022-2023 

Date this statement was published 16.12.22 

Date on which it will be reviewed 30.06.23 

Statement authorised by Ms M O’Keefe 

Pupil premium lead Mr B Cassidy 

Governor / Trustee lead Mr J Donnelly 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 259,280 

Recovery premium funding allocation this academic year £ 71,208 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

 

£ £28,965 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£359,453 
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Part A: Pupil premium strategy plan 

Statement of intent 

We are committed to the education of our Pupil Premium students not only 

academically but as a whole person to allow them develop as young adults of 

competence, conscience and compassion who will be of service in the community. We 

will do this with a core focus on developing students oracy and prioritising literacy for 

all.  Through this we will provide a sense of entitlement, resilience and expectations 

with the provision of high-quality learning experiences inside and outside the 

classroom.   Our success criteria is to narrow/close the attainment and progress gaps 

between PP and non-PP students at all Key Stages through high quality teaching as 

well as high standards for punctuality, attendance and behaviour for learning.   

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 While progress at the end of KS4 shows overall positive p8 for PP students in 
most of their subjects there is still a gap with their peers.  Gaps most evident in 
3 of 4 core subjects, English literature, RE, Maths and Combined Science.  

2 Reading is the key to learning and we have identified that 20% of pupil 
premium students have reading ages below their expected level.  Reading is 
the gateway to knowledge and we need to develop a culture that promotes 
literacy for all.  

3 Pupil premium students have been identified as having higher incidents of 
lateness, poor attendance and exclusions compared to their peers.  This 
translates into lost learning and perpetuates the learning gap 

4 Underdeveloped oral and communication skills which impact on the attainment 
and progress of PP students in Ebacc and core subjects, as the average gap 
between PP and non-PP students at the end of KS4 is   

Pupil premium students have less opportunities to develop their oracy skills 
requiring work on speech, language and communication in teaching practice.  

5 Developing a knowledge rich curriculum requires students to obtain 
experience beyond their own world view, for PP students it is imperative they 
have greater access to these experiences to ensure they can access all parts 
of the knowledge rich curriculum.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

PP gap in KS4 remains positive overall but 
core subject gap reduced and attainment 
inline with their peers.  Focus on English 
literature 

P8 compared between groups and reduced 
from 2022 results by 2024 

A reading recovery programme in place that 
provides bespoke intervention to ensure all 
students meet their reading ages and can 
access the curriculum. 

Students improve their reading ages by the 
end of the academic year by a minimum of 6 
months after intervention programmes are 
put in place.  

Staff are trained and delivering bespoke 
programmes to support reading 
interventions including comprehension and 
phonics.  

Teaching staff using reading strategies to 
support weaker readers in classes evidence 
in lesson observations and book looks.  

To increase literacy for all with reading for 
pleasure initiatives that aim to increase 
students independent reading.   

Increase uptake of library resources by PP 
students.  

Reading for pleasure programme embedded 
into the curriculum.  

Staff consistently using tools to develop 
student’s speech, language and 
communications both in and outside of the 
classroom.  

All staff trained in ELKLAN strategies.   

ELKLAN strategies being used within 
lessons to support student’s speech 
language and communication. 

Reduction in the gap of punctuality, 
attendance and exclusions between 
disadvantaged students and their peers.  

Reduction in PP students in DFL 

Sustained attendance and punctuality in 
2023/24 

 

Provide a wealth of enrichment activities to 
ensure disadvantaged pupils have 
experiences that allow them to access the 
curriculum at the same level as their peers.  

All PP students attend one enrichment 
activity a week.  

Students are provided three enrichment 
events over the academic year.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 150,000 

Activity Evidence that supports this approach Challeng
e 
number(s
) 
addresse
d 

Purchase of 
standardised 
diagnostic 
assessments 

Training will 
be provided 
for staff to 
ensure 
assessments 
are 
interpreted 
correctly. 

Standardised tests can provide reliable insights into the specific 
strengths and weaknesses of each pupil to help ensure they receive 
the correct additional support through interventions or teacher 
instruction: 

Standardised tests | Assessing and Monitoring Pupil Progress | 
Education Endowment Foundation | EEF 

2,4 

Curriculum 
drop down 
days.  
Department
s sequence 
knowledge 
rich 
curriculum 
and use mid 
term plans 
to identify 
key tier2 
and 3 
language for 
students to 
be taught. 

 The EEF identifies through their improving literacy guidance report 
the schools must “prioritise disciplinary literacy across the curriculum”. 
By organising vocabulary into meaningful patterns within and across 
subjects it will provide more opportunities to hear, see and use new 
words. In doing this activity departments will be able to develop 
subject specific literacy plans, rooted in the discipline, that address 
barriers to accessing the curriculum related to reading, writing and 
communication. This in turn elevates students overall learning.  
 
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-
ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670942415 

 

2,5 

CPD 
training for 
staff on 
different 
reading 
strategies  

“Teachers in every subject should provide explicit vocabulary 
instruction to help students access and use academic language.” By 
investing in CPD to support staff with this challenge the disadvantaged 
gap narrows 
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-
ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670942415 
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ELKLAN 
training  

 

 

 

 

Development of students oracy has shown to add 6 months of 
additional progress to student’s performance. The EEF identifies that 
training is important to support students in this area.  Approaches 
that focus on speaking, listening and a combination of the two all 
show positive impacts on attainment.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-interventions 
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https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670942415
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670942415
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670942415
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670942415
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Investment 
in widget 
software to 
support dual 
coding for 
students  

Evidence shows that using different stimuli helps students encode 
information more effectively and in turn support their communication.  
 

https://www.century.tech/news/what-is-dual-coding-theory-and-how-can-it-help-
teaching/#:~:text=Dual%20coding%20is%20the%20idea,used%20are%20visual%20and%20ve
rbal. 
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Staff trained 
to be effective 
coaches so 
that they can 
develop high 
quality first 
teaching in 
the 
classroom- 
checking for 
understandin
g in lessons 
so that the 
disadvantage
d pupils do 
not fall 
behind.  

 

By supporting staff to become better coaches it has shown that 
- “Improved learning in the classroom – it raises self-awareness, 
deepens self-reflection, and delivers the most effective progress and 
results” 

 

https://www.focus-education.co.uk/blog/impact-of-coaching-in-
education/ 

 

1,4 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £ 69,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Investment in 
fresh start 
phonics 
reading 
programme 

The EEF vocabulary programme identifies the need for phonics to 
be part of any vocabulary programme to ensure progress can be 
made. Evidence showed this can increase reading age up to 5 
months for students lacking in this area.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics 
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Investment in 
PM 
benchmark 
assessment 

Assessing students reading comprehension will allow for 
necessary intervention to be put into place which can result in 6+ 
months of progress in pupils learning. This will ensure appropriate 
texts are provided to students allowing them to access the 
curriculum.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-comprehension-
strategies 
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https://www.century.tech/news/what-is-dual-coding-theory-and-how-can-it-help-teaching/#:~:text=Dual%20coding%20is%20the%20idea,used%20are%20visual%20and%20verbal
https://www.century.tech/news/what-is-dual-coding-theory-and-how-can-it-help-teaching/#:~:text=Dual%20coding%20is%20the%20idea,used%20are%20visual%20and%20verbal
https://www.century.tech/news/what-is-dual-coding-theory-and-how-can-it-help-teaching/#:~:text=Dual%20coding%20is%20the%20idea,used%20are%20visual%20and%20verbal
https://www.focus-education.co.uk/blog/impact-of-coaching-in-education/
https://www.focus-education.co.uk/blog/impact-of-coaching-in-education/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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Investment in 
LSA support 
staff to 
deliver 
reading 
interventions 

Tutoring by LSA emphasises personalisation to the needs and 
learning strengths of individual students, opportunities to vary the 
level and pace of instruction for students, and forming personal, 
caring relationships between tutors and students.  Of three 
initiatives looked at by EEF they all showed positive progress in 
students reading ability.  

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Reading_Prog
rammes_for_Secondary_Students_Evidence_Review.pdf?v=167040635
1 

 

2 

Increasing 
the Learning 
development 
department 
through hiring 
LSA with 
English 
specialism 

The average impact of the deployment of teaching assistants is 
about an additional four months’ progress over the course of 
a year. A focus on reading with students who are EHCP and PP 
will support the learning development department to close the 
gaps in learning.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions?utm_source=/education-evidence/teaching-learning-
toolkit/teaching-assistant-
interventions&utm_medium=search&utm_campaign=site_search&
search_term=teaching%20ass 

 

1,2,4 

Brilliant club 
to develop 
higher 
attaining PP 
students 
oracy at a 
higher 
education 
level.  

Talk matters: both in its own right and because of its impact on 
other aspects of learning.  The brilliant club provides opportunities 
for structured talk.  While aspirations between disadvantaged 
groups and their peers show little difference aspiration 
interventions without an academic component are unlikely to 
narrow the disadvantaged attainment gap. 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/aspiration-interventions 
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 140,453 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Enrichment 

programme 

created to 

ensure wide 

range of after 

Arts participation approaches can have a positive impact on 

academic outcomes in other areas of the curriculum. EEF shows 

that this can show an impact of +3 months in overall progress.  

5 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Reading_Programmes_for_Secondary_Students_Evidence_Review.pdf?v=1670406351
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Reading_Programmes_for_Secondary_Students_Evidence_Review.pdf?v=1670406351
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Reading_Programmes_for_Secondary_Students_Evidence_Review.pdf?v=1670406351
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20ass
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20ass
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20ass
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20ass
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20ass
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20ass
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
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school activities 

provided for all 

students   

  

Evidence suggests links to improved outcomes have been 

identified in English, mathematics and science 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/arts-participation 

  

Enrichment 

days provided to 

all students to 

develop 

curriculum 

experiences and 

life skills 

 The lack of studies identified that tested aspiration interventions mean 

that there is not enough security to communicate a month’s progress 

figure.  

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/aspiration-interventions 
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Year 7 Summer 

camp to support 

transition to 

secondary 

school, 

wellbeing and 

ensure 

academic 

progress sooner 

Study by UCL found that a key to a successful transition for 

students and therefore successful performance was to provide a 

sense of belonging.  The summer school provides time for 

students to acclimatise to the school which reduces the impacts 

of anxieties on their studies.   

https://www.ucl.ac.uk/pals/sites/pals/files/stars_report.pdf 

  

  

3 and 5 

Community 

Mentoring 

programme for 

students with 

high exclusion 

and attendance 

Some evidence suggests that some pupils from 

disadvantaged backgrounds show low engagement with or 

have low expectations of schooling. Mentoring 

interventions may be more beneficial for these pupils, as 

the development of trusting relationships with an adult or 

older peer can provide a different source of support 

  

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-

toolkit/mentoring?utm_source=/education-

evidence/teaching-learning-

toolkit/mentoring&utm_medium=search&utm_campaign=sit

e_search&search_term=mentoring 

  

3 

  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://www.ucl.ac.uk/pals/sites/pals/files/stars_report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=mentoring
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Intervention, 

Homework and 

mentoring club 

for PP 

students 

provided once 

a week to 

support 

organisation 

and self 

sufficiency  

 The average impact of approaches involving extending school 

time is about an additional three months’ progress over the 

course of a year. 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/extending-school-time 

 

1, 3 

Employ a 

parent/carer 

liaison officer 

to support 

families in 

ensuring 

students 

punctuality and 

attendance is 

where it needs 

to be.  

The average impact of parental engagement approaches is 

about an additional four months’ progress over the course of 

a year. There are also higher impacts for pupils with low prior 

attainment. Pupils eligible for free school meals typically receive 

additional benefits from homework. However, surveys in 

England suggest that pupils from disadvantaged backgrounds 

are less likely to have a quiet working space, are less likely to 

have access to a device suitable for learning or a stable internet 

connection and may receive less parental support to complete 

homework and develop effective learning habits. These 

difficulties may increase the gap in attainment for disadvantaged 

pupils. 

 https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/homework 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/parental-

engagement?utm_source=/education-evidence/teaching-

learning-toolkit/parental-

engagement&utm_medium=search&utm_campaign=site_s

earch&search_term=parent 

  

3 

Free breakfast 

for all students  

Breakfast incentive to have students arrive early to school 

and ensure they are set up for the day right.  DFE 

evaluation of breakfast clubs found “Schools reported 

improvements in punctuality for some pupils and targeted 

persistent latecomers to attend the breakfast club” 

3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement?utm_source=/education-evidence/teaching-learning-toolkit/parental-engagement&utm_medium=search&utm_campaign=site_search&search_term=parent
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement?utm_source=/education-evidence/teaching-learning-toolkit/parental-engagement&utm_medium=search&utm_campaign=site_search&search_term=parent
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement?utm_source=/education-evidence/teaching-learning-toolkit/parental-engagement&utm_medium=search&utm_campaign=site_search&search_term=parent
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement?utm_source=/education-evidence/teaching-learning-toolkit/parental-engagement&utm_medium=search&utm_campaign=site_search&search_term=parent
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement?utm_source=/education-evidence/teaching-learning-toolkit/parental-engagement&utm_medium=search&utm_campaign=site_search&search_term=parent
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement?utm_source=/education-evidence/teaching-learning-toolkit/parental-engagement&utm_medium=search&utm_campaign=site_search&search_term=parent


 

9 

https://assets.publishing.service.gov.uk/government/upload

s/system/uploads/attachment_data/file/603946/Evaluation_

of_Breakfast_Clubs_-_Final_Report.pdf 

 

Survey PP 

students to 

identify gaps 

barriers or 

success 

stories and 

share and 

provide 

intervention 

We need to identify the specific barriers students have and 

not treat them as a homogenous group.  

Surveys in England suggest that pupils from disadvantaged 

backgrounds are less likely to have a quiet working space, are 

less likely to have access to a device suitable for learning or 

a stable internet connection and may receive less parental 

support to complete homework and develop effective learning 

habits. These difficulties may increase the gap in attainment for 

disadvantaged pupils. 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/homework 

 

1, 3 

Contingency 
fund for 
acute 
issues. 

 

Based on our experiences and those of similar schools to 

ours, we have identified a need to set a small amount of 

funding aside to respond quickly to needs that have not yet 

been identified. 

ALL 

 

 

 

 

 

 

 

Total budgeted cost: £359,453 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603946/Evaluation_of_Breakfast_Clubs_-_Final_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603946/Evaluation_of_Breakfast_Clubs_-_Final_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603946/Evaluation_of_Breakfast_Clubs_-_Final_Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

 

KS4 summer results 2022: 

• The GCSE 2022 results showed an overall positive picture for our more 

disadvantaged students.  Positive gaps in English Lang, PE, Music, Comp 

Science.  This said there is a negative gap in English literature as compared to 

Language which we attribute to a greater need of support required in reading 

through our pupil’s school career.  This will require a greater focus on building a 

culture of reading that will support success in ks4 and beyond.   

• However, negative gaps in many cases still have PP students achieving a 

positive P8.  In some cases, the PP P8 is very high but just beaten by a better 

P8 from non-PP.  A focus on core subjects of Maths, Science, R.E. and English 

Literature will be needed in the coming years.  

• The success of this can be attributed to the targeted Interventions for the PP 

students.  All PP students had at least one and, in most cases, more subject 

interventions in each wave which were carefully monitored for attendance, 

punctuality and quality.  On surveying pupils, it was clear there was a need for 

resources to support revision.   Revision books provided for all PP students 

which they stated made a massive difference to their learning. 

 

School wide outcomes: 

• 24 Year 8 and Year 9 students completed the KS3 Brilliant Club Autumn 

Programme in February 2022, with 50% of students gaining either a First or a 

2:1 for their assignments, this has impacted on the quality of independent work, 

resilience and post-16 aspirations of the students involved in the programme, 

according to their post-programme assessments. 

• 11 Year 12 students completed the KS5 Brilliant Club Spring Programme in April 

2022: 90% of students achieved either a 2:1 or a First for their final assignment. 

They will be a Graduation Trip to King’s College on Monday 16th May. 

• Loan of technological devices to support online/blended learning: Chromebooks, 

laptops, dongles, microphones since September 2021 continues to have a 

strong impact on the quality of homework and the digital literacy of all students 

involved, as evidenced in the student feedback conducted in December 2021. 

• The universal Breakfast Club resumed in September 2021 and the average daily 

attendance figure is of 50 students; this has had an impact on quality of 

engagement during lessons and an improvement on punctuality to school of 

those students regularly attending the Club. 
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• Updated list of PP/FSM students collated and circulated to Middle Leaders in 

September 2022: current uptake of PP students stands at 27%, this has had an 

impact on the quality of teaching and learning across all Key Stages, as middle 

leaders have circulated the list to their department members and there is a wide-

school buy in relating to the provision of high-quality T&L to disadvantaged 

students. 

• We are part of the Disadvantaged students achievement pilot project -cohort 1- 

as part of a borough-wide initiative and as such we received in November 2021 

the visit of Marc Rowland, a specialist advisor on disadvantaged students from 

the Unity Schools Partnership. Mr Rowland observed some lessons, met up with 

the HT, the PP co-ordinator, the SLT on charge of PP, several other members of 

staff and a group of students to assess: a. the quality of provision for PP 

students and b. the quality of the PP Strategy 2021-2024. His findings are 

informing our PP Strategy’s next steps which are, reading, comprehension, 

explicit teaching of tier 2 and tier 3 vocabulary and oracy strategies. 

• Provision of an after-school Reading Club for 10 Year 8 students with low 

reading scores, staffed by two LSAs. The post programme assessment showed 

a substantial improvement in the reading ages in April 2022 with all student 

increasing their reading ages by 2 years. 

• Provision of an after-school Reading Club aimed at Higher attaining students 

who are also PP, organised and delivered by the Literacy Co-ordinator on 

Mondays where students read Homage to Catalonia, George Orwell, this 

showed a high uptake by students to further their knowledge on this difficult 

subject matter.  

• Provision of an after-school Homework club for targeted KS3 students, staffed 

by several LSAs, more than 50% of those students are PP. This has had an 

impact on the quality of the homework produced by those students attending 

and their ability to meet homework deadlines. 

• PP co-ordinator held half termly parents meeting with several KS3 FSM/SEND 

students in order to improve the quality of parental engagement and to foster the 

personal development of the students involved, with an improvement on 

attendance and quality of learning in the classroom, as evidenced by the fact 

that those students targeted are currently working at their expected level of 

progress. 

• T&L working group has delivered and organised Wednesday briefings on- Oracy 

strategies/elklan training/explicit teaching of tier 2 and 3 vocabulary for implementation 

in 2022-23 

• Weekly PP update and information sent as part of Friday’s briefing, this has 

impacted on awareness of PP strategies by all members of staff. 

 

 

. 
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Externally provided programmes 

 

Programme Provider 

Brilliant club https://thebrilliantclub.org/the-scholars-
programme/ 

 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

 

The impact of that spending on service pupil premium eligible pupils 

 

 

https://thebrilliantclub.org/the-scholars-programme/
https://thebrilliantclub.org/the-scholars-programme/
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Further information (optional) 

 

 


